One factor influencing the success of EFL Class is teachers, which of course are expected to have good competences. One of the required competences is professionalism beside pedagogical personality and social competences. This article discusses professional English teachers who can inspire students to be motivated to learn English well. It includes how the English teachers motivate and inspire students. Inspiring teachers have quite distinct personal qualities, kindness, patience, and are able to build mutual relationship between students and teachers. This study was carried out at English Education Faculty of Educational Sciences UIN Syarif Hidayatullah Jakarta. Data of this study were taken from student who had taken subject in their odd smester. Their perception are the representation of their judgement made based on their learning experience. The open ended questionnaire was functioned of data collection technique. Students were given enough time to express their judgement on their English language teachers. The result shows that teachers are the main source of language available to students, their richer knowledge of and better proficiency in the language can help learners to overcome their difficulties in communicative skills.
INTRODUCTION
Good and qualified teachers are essential for efficient functioning of educational systems and for enhancing the quality of learning. Research supports this notion that a good teacher and actions to be taken on his part in the classroom play a vital role in provoking effective and efficient learning on the part of the students (Markley, 2004) . Teachers also have a fundamental role in their learners' academic achievement and their quality can highly influence student outcomes (Campbell, Kyriakides, Muijsc & Robinsona, 2004; Lasley II, Siedentop & Yinger, 2006; Rockoff, 2004) . English language teachers are by no means an exception and their key role in effective language learning cannot be overlooked. Special attention must be paid to this link between teachers and learners in countries like Iran where language learning happens mainly in formal classroom settings (Kariminia & Salehizadeh, 2007) , and teachers, as the main source of language input to students, affect their learning directly. Although effective teachers in general may share some characteristics, there are certain qualities that differ among them depending on the subject matter they teach. Some researchers believe that it is the nature of the subject matter thatmakes language teachers different from teachers of other fields (Hammadou & Bernhar, 1987) . Some others even go beyond this and claim that diverse subject matters are not the only distinction between teachers of various subjects (Borg, 2006) . Rather a teacher's beliefs, perceptions and assumptions about teaching and teacher efficacy affect the way he/she understands and organizes instruction (Chacón, 2005) . It is also important to study the perceptions of learners about learning and teaching. Their beliefs about language learning seem to have obvious relevance to understanding their expectations of the course, their commitment to the class as well as providing them with the opportunity to be successful and satisfied with their language learning program (Horwitz, 1988) . Moreover, investigation of the student beliefs about different behaviors in the language classroom is useful in informing teachers about different types of learners that need to be catered for (Cotterall, 1999) . Some clues can be gleaned from previous research about the qualities of a good and effective language teacher. Pettis (1997) identified three main characteristics for a professionally competent teacher. According to her, an effective teacher must firstly be principled and knowledgeable in addition to being skillful. Secondly, professional needs and interests of an effective language teacher must change over time and develop during his/her teaching. Thirdly, a teacher must be personally committed to his/her professional development. In an attempt to understand what it means to be a foreign language teacher and in what sense they are different from other teachers, Borg (2006) examined the definitions of over 200 practicing and prospective English language teachers from a variety of contexts about the distinction between language teachers and those of other fields. His analysis also included the opinions of mathematics, history, science and chemistry teachers on the extent to which characteristics claimed to be distinctive of language teachers applied to their own subjects. His participants believed that subject matter and the medium were the same in language teaching and that there was no clear distinction between them as in other subjects. Moreover, language teachers inducted learners into ways of thinking and being which reflect those of the target culture. In terms of content, language teaching was regarded to be more complex and varied than other subjects. In terms of methodology, in the afore-mentioned study, the methods, the activities and the material used by or available to English language teachers were reported to be different from those in the other subjects. It was also found that English language teaching methodology was more progressive than that of other subjects, and consequently, English language teachers needed to be more up-to-date to cope with advanced and progressive nature of language teaching methodology. English language teachers were also supposed to have closer, more relaxed, and generally more positive relationships with learners in comparison to other teachers. One further source of distinction between English language teachers and teachers of other fields was that the former's language proficiency and command of the language was usually compared to that of native speakers of the target language (Borg, 2006) . However, it is not clearly stated if this final point is a merit or a demerit for language teachers. Effective language teachers have been described in the literature as having not only a profound competence in the target language but a set of personal qualities like sensitivity, warmth and tolerance (Vadillio, 1999) . In an investigation of the characteristics of good language teachers, Brosh (1996) found the desirable characteristics of an effective language teacher to be: having knowledge and command of the target language; being able to organize, explain, and clarify, as well as to arouse and sustain interest and motivation among students; being fair to students by showing neither favoritism nor prejudice; and being available to students. Both language teachers and learners counted command of the target language and teaching comprehensibility as the most important characteristics to be possessed by an effective foreign language teacher. Moreover, the teachers gave more weight to items related to developing motivation and research orientation, whereas the students counted items relating to treating students fairly and making lessons interesting more important as compared with the teachers' ideas on these very issues. Research has recently been conducted on the development of standards in Foreign Language Teacher Preparation in Croatia (Kalebic, 2005) . As a result, possession of fourteen competences was reported to be needed by would-be language teachers. Those characteristics reported to be highly valuable for a beginning language teacher were: linguistic and communicative competence; communication and presentation skills; ability to motivate learners for learning; ability to choose appropriate teaching strategies; ability to deal with unpredictable situations and to maintain discipline; ability to plan the lesson; ability to organize learning activities; ability of pedagogical action; ability to create friendly atmosphere in the classroom; ability to respond to learner abilities and needs (flexibility); knowledge about teaching strategies; knowledge about the culture and literature in of the target language; ability to assess learner language knowledge/competence; and knowledge of methods and theoretical concepts in English language teaching (Kalebic, 2005) . And finally, Park and Lee (2006) investigated the characteristics of effective English teachers as perceived by teachers and students in high schools in Korea, with a self-report questionnaire consisting of three categories: English proficiency, pedagogical knowledge, and socio-affective skills. Their findings indicated that on the whole the teacher's perceptions of characteristics important for an English language teacher to possess differed significantly form those of the students in all three categories, with the teachers ranking English proficiency the highest and the students ranking pedagogical knowledge the first. Although most of the research conducted on the qualities of a good teacher (a small sample of which
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was reported above) has mainly focused on teachers' perceptions only and although there has been little work of comparative nature where the views of both teachers and learners have been compared, knowing about what other stake-holders (including learners, parents and authorities) expect from teachers will greatly contribute to effective fulfillment of teachers' duties. No doubt, learners are the most important individuals for teachers to cater for (since without learners, there will be no teachers), and understanding their expectations as who a good teacher is will of course help teachers to rethink the techniques they use for teaching, especially if learners' views show teachers that each learner is a unique person with his/her unique likes, dislikes, preferences and learning styles. As such, the ideas and opinions of learners will help teachers to better live up to the expectations of the most important stake-holders in a teaching-learning process (Sadeghi and Babai, 2009 ). This paper, accordingly, furthers our understanding of the teacher-student relationships by investigating characteristics of an effective English language teacher from the perspective of both teachers and learners.
METHOD
This study was carried out at English Education Faculty of Educational Sciences UIN Syarif Hidayatullah Jakarta. Data of this study were taken from student who had taken subject in their odd smester. Their perception are the representation of their judgement made based on their learning experience. The open ended questionnaire was functioned of data collection technique. Students were given enough time to express their judgement on their English language teachers.
RESULT AND DISCUSSION
The first question was aimed to determine the characteristics of professional English language teacher. The second question asked them about the possible differences between English language teachers and teachers of other subject areas. Answers to each question were analyzed independently. The learners regarded the following as desirable characteristics of professional English language teacher apart from those cited above in the quantitative part: being patient and flexible, caring about the students' needs, having positive attitudes towards the learners and being smart and creative. However, the students mentioned a point which was completely ignored by the teachers and which may be not so welcome for teachers. According to the learners, besides the characteristics mentioned above, being to the point and not speaking a lot about one's personal experiences was a characteristic of a professional teacher. As an answer to this question, one of students wrote, "Professional English language teachers must be open minded and use a variety of methods in teaching without sticking to a particular method. They must also have a positive view toward their students." And a teacher, as an example, commented, "He should be optimistic. He should also welcome student's mistakes and try to put himself in his students' shoes." Regarding the differences between English language teachers and those of other subject matters, both groups counted being familiar with a foreign language and culture and teaching in a medium other than students' mother tongue as the most important distinctive feature between English language teachers and those of other subject areas. : "English language teachers differ from teachers of other subjects in that they teach a language other than the learners' mother tongue and are therefore familiar with a foreign culture. They are the only source of that language available to their students." Although the teachers regarded being up-to-date as a favorable characteristic of prfessional English language teacher, they did not consider it exclusive to English language teachers. In other words, they perceived being up-to-date as a factor affecting a teacher's efficacy but not as being a distinctive characteristic of English language teachers. The findings show learners of English hold different views toward some characteristics of professional English language teacher. As Pettis (1997) notes, professionally competent English teachers are profoundly knowledgeable in language. This also confirms the findings of Calabria (1960 ), Feldman (1976 ) and Feldman (1988 who had founded mastery of subject matter as a characteristic of professional teacher. On the whole, the teachers perceived features like high knowledge of pedagogy and the use of particular techniques and methods such as preparing the lesson well, using lesson plans, unbiased assessment of what students have learned, integrating group activities to class and assigning homework to be possessed by professional English language teachers. However, the learners assigned more weight to characteristics relating to a teachers' personality and the way he behaves his students. Moreover, whereas the teachers only concentrated on the positive characteristics of professional teacher, such as being patient, being flexible and caring about students' Advances in Social Science, Education and Humanities Research, volume 115 needs, being optimist and having positive attitude toward the students, and being smart and creative, the students considering these positive qualities important focused also on the characteristics that may affect a teacher's efficacy adversely like speaking a lot about his/her personal experiences. All these indicate that teachers look at an effective teacher from the professional point of view and their responses are more informed reflecting their knowledge and expertise on theories and methodology of language teaching. The students' perspectives also seem very realistic and the fact that they consider both strong and weak points of their teachers can help teachers to reflect on their own behaviors in the classroom and try to overcome the possible problems resulting in deficiency.
CONCLUSIONS
As teachers are the main source of language available to students, their richer knowledge of and better proficiency in the language can help learners to overcome their difficulties in communicative skills. Moreover, attending to students' needs will not only mean that teachers should seek to meet the learners' needs with regards to personality (whereby more attention must be paid to educational psychology), it will also mean that teachers will need to offer individualized instruction as far as possible in an attempt to cater for idiosyncratic learning styles of different learners. This latter concern will be taken care of more effectively if the teachers are willing to take the learners' level into account and try to use right techniques and procedures at the right proficiency level to suit their learners the best, all of which will materialize only when the teachers make themselves committed enough to their teaching duties by rigorously preparing themselves for the battlefield.
